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Masterpieceem Museo de Arte de Pc

Thank you for your interest in the Frist Center for the Visual Arts and the exhibition
Masterpieces of European Painting from Museo de Arte de Ponce. We are delighted you have
scheduled a tour of the exhibition for your students and look forward to seeing you and your
group at the center.

This educator guide was written by the education department at the Memphis Brooks Museum
of Art and adapted for use by the Frist Center for the Visual Arts. It will help prepare your
students for their visit, as well as provide ideas for follow-up activities that you can do in your
classroom. Because of the narrative nature of many of the magnificent works in the exhibition,
youdl | f languagesams\adivitiasito complement your tour.

We hope that you and your group will enjoy your visit to the Frist Center and the extraordinary
works of art in this exhibition.
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Curriculum Connections

The teacher guide and docent-guided tours for Masterpieces of European Painting from Museo de Arte
de Ponce support the Tennessee Curriculum Standards by introducing ideas relevant to the visual arts,
language arts, and social studies curricula. Specific standards are addressed at age appropriate levels.
View connections for all grade levels at http://www.state.tn.us/education/curriculum.shtml.



Introduction

This remarkable collection of sixty European paintings is on loan to the Frist
Center for the Visual Arts from Museo de Arte de Ponce (MAP), located in
Ponce, Puerto Rico. The museum was founded in the 1950s by Luis A. Ferré
(19041 2003)d an industrialist, philanthropist, classically trained pianist, and
former governor of Puerto Ricod after his first trip to Europe. MAP evolved
Into major art museum encompassing the ltalian, Spanish, Flemish, Dutch,
French, British, German, and Austrian schools of painting from the late
Medieval to Modern eras. Masterpieces of European Painting from Museo de
Arte de Ponce, which includes artworks ranging in scale from small, private
altarpieces to monumental canvases, marks the first time that an extensive
sel ection from the museumds coll ection he

Working with a I|m|ted budget and the advice of art historians, Ferré sought

4 paintings of high quality that often were not
in fashion at the time. As a result, the
museum possesses an extraordinary
collection of English Pre-Raphaelite
canvases dating to the mid-nineteenth
century. Today these works are
unanimously hailed as artistic treasures.
Likewise Ferré astutely purchased major
canvases by Baroque masters, artists of
the 1600s whose work had been largely
forgotten by the 1950s. In selecting
paintings for Ponce, Ferré sought objects
that would communicate a sense of
wonderment to scholars, artists, and
especially the public. This exhibition
presents an impressive cross-section of
Museo de Arte de Ponce's treasures and in
Miguel Pou y Becerra doing so reaffirms the pioneering nature of
Portrait of Luis A. Ferré, 1959 F err ® 6 S vV | S | on.

Qil on canvas, Collection Museo de Arte de Ponce, The

Luis A. Ferré Foundation, Inc., Ponce, Puerto Rico
Gift of Amigos del Museo de Arte de Ponce
74.0842




Suggested Vocabulary

By studying and discussing this vocabulary prior to your visit, you can help make the
museum experience more enjoyable for your students. Older students may study the
entire vocabulary list, but some of these terms may be too advanced for younger
studerlns. Please use your discretion to determine the appropriate vocabulary for your
class.

Attribute: An object often associated with a person, character, or office.
Examples are the crown jewels of a king, the trident of Neptune,
and the caduceus of a physician.

Background: The part of a picture or scene that appears to be farthest from
the viewer, usually nearest the horizon. This is the opposite of the
foreground. Between background and foreground is the middle
ground.

Baroque: The art style or art movement of the Counter-Reformation in the
seventeenth century. Although some features appear in Dutch art,
the Baroque style was limited mainly to Catholic countries. Itis a
style of art and architecture characterized by extravagant theatrical
forms including dramatic manipulations of space, vivid illusions,
opulent color, movement, and strong contrasts of light and dark.

Biblical: Evocative of or suggesting the Bible or Biblical times.

Body Language: Nonverbal, usually unconscious communication through the use of
postures, gestures, facial expressions, and the like.

Character: (1) a person represented in a drama, story, etc. (2) a part or role, as
in a play or film.

Chiaroscuro: A word borrowed from Italian (fight and shadeoor fdarkd referring
to the modeling of volume by depicting light and shade by
contrasting them boldly.

Color: Produced by light of various wavelengths, perceived when light
strikes an object and reflects back to the eyes. It is also an element
of art with three properties: (1) hue or tint, the color name, e.g., red,
yellow, blue, etc.; (2) intensity, the purity and strength of a color,
e.g., bright red or dull red; and (3) value, the lightness or darkness
of a color.

! Definitions for art terms were found on http://www.artlex.com; definitions for all other terms were found on
http://www.dictionary.com
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Composition:

Costume:

Emotion:

Foreground:

Form:

Genre:

Halo:

Museum:

Myth:

Narrative:

Perspective:

The plan, placement, or arrangement of the elements of art in a
work.

A style of dress, including accessories and hairdos, esp. those that
are particular to a nation, region, group, or historical period.

Any of the feelings of joy, sorrow, fear, hate, love, etc., or
something that causes such a reaction, such as the powerful
emotion of a great symphony.

The area of a picture or field of vision, often at the bottom, that
appears to be closest to the viewer.

Form refers to an element of art that is three-dimensional (height,
width, and depth) and encloses volume. For example, a triangle,
which is two-dimensional, is a shape, but a pyramid, which is three-
dimensional, is a form. Cubes, spheres, ovoids, pyramids, cone,
and cylinders are examples of various forms.

Genre painting is the depiction of subjects and scenes from
everyday life, such as ordinary people and common activities.

A circle of radiant light around the heads of God, Christ, the Virgin
Mary, or a saint. It indicates divinity or holiness, though originally it
was placed around the heads of kings and gods as a mark of
distinction.

A building or place where works of art, scientific specimens, or
other objects of permanent value are kept and displayed.

A traditional or legendary story, usually concerning some being,
hero, or event, with or without a determinable basis of fact or a
natural explanation, esp. one that is concerned with deities or
demigods and explains some practice, rite, or phenomenon of
nature.

A story or account of events or experiences that may be true
or fictitious.

The technique artists use to project an illusion of the three-
dimensional world onto a two-dimensional surface. Perspective
helps to create a sense of depth or receding space. Fundamental
techniques used to achieve perspective are: controlling variation
between sizes of depicted subjects, overlapping some of them, and
placing those that are on the depicted ground as lower when nearer
and higher when farther away.
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Realism:

Renaissance:

Setting:

Still life:

Subject:

Symbol:

Texture:

Triptych:

Vanitas:

The realistic and natural representation of people, places, and/or
things in a work of art. The opposite of idealization.

A revival or rebirth of cultural awareness and learning that took
place during the fourteenth and fifteenth centuries, particularly in
Italy, but also in Germany and other European countries. The
period was characterized by a renewed interest in ancient Greek
and Roman art and design and included an emphasis on human
beings, their environment, science, and philosophy.

The surroundings or environment of anything or the locale or
period in which the action of a novel, play, film, etc., takes place.

A picture of inanimate objects. Common still-life subjects include
vessels, food, flowers, books, and clothing.

That which is represented in an artwork.

A form, image, or subject representing a meaning other than the
one with which it is usually associated. A dog, for example, often
represents fidelity or loyalty.

An element of art, texture is the surface quality or ffeeloof an
objectd its smoothness, roughness, softness, etc. Textures may be
actual or simulated. Actual textures can be felt with the fingers,
while simulated textures are suggested by an artist in different
areas of a painting, often by representing drapery, metals, rocks,
hair, etc.

A painting or carving that has three side-by-side parts, panels, or
canvases. Typically, a triptych has three hinged panels, the two
outer panels designed so that they can be folded in towards the
central one.

Latin for vanity, refers to a type of still life consisting of a collection
of objects that symbolize death, the brevity of human life, and the
transience of earthly pleasures and achievements (e.g., a human
skull, a mirror, and broken pottery). Such paintings were particularly
popular during the sixteenth and seventeenth centuries, especially
in the Netherlands.



Suggested Classroom Disandséantivities

Sir John Everett Millais
(English, 18291 1896)

The Escape of a Heretic, 1559,
1857

Oil on canvas, 43 x 31 1/8 in. Collection Museo de
Arte de Ponce, The Luis A. Ferré Foundation, Inc.,
Ponce, Puerto Rico 65.0568

Discussion:

e What is happening in this picture?

e Describpet he fi gures?o
expressions. What emotions do they
reveal? How do they influence the
mood of the painting?

¢ In what setting is this scene
happening? What details has the
artist included in the room and
beyond to give you visual clues?

e Describe the clothing that each
figure is wearing. Look carefully at all
of the details of the clothes.

e Who are these figures? What does
their clothing tell us about them? Noticethewo ma n 6 s,ttheniyoung manods |
cuffs and peasantcloak,and t he ol der manés gag.

Background:

During the 1850s Millais created a series of imaginary episodes dramatizing moments

of historical significance. These images often depicted couples, such as the pair here, in

emotionally complex and dangerous situations. The garment the girl wears, which is

decorated with devils and a face in flames, indicates that she has been condemned to

death as a heretic, that is, a believer in teachings counter to those of the Roman

Catholic Church. A youth disguised as a monk has overpowered the priest guarding her,

then bound him and stolen his habit. He uses the cloak to cover the girl, readying their
escape. The youthdés | ace cuffs aesthtue mbr oi der e

Millais first exhibited The Escape of the Heretic, 1559 with a fictional account of the

Spanish Inquisition, a dark period of history during which the Roman Catholic Church

persecuted non-Christians and Protestants. The artist was probably inspired by a visit to
7



the home of Sir William Stirling (18181 1878), a collector and historian of Spanish
culture. Sir William owned a number of sixteenth-century woodcuts depicting victims of
the Inquisition burning at the stake.

Curriculum Connections:

e Reading / English / Language Arts
After a brief discussion using the questions above, ask your students to
create a narrative that describes either what happened before the moment
in the story depicted or what might happen next. Remind them to use the
details from the painting as evidence for their writing.

e Social Studies / History
Ask students to research the history of the Spanish Inquisition. Who were
the key players? What were the reasons behind the Inquisition? How did it
affect the citizens of Spain, both native-born Spaniards and immigrants?
How long did it last? How did it finally end?

Compare the Salem Witch Trials, which began approximately 200 years
later in the New England region of the United States, to the Inquisition.
What similarities can you find? What differences?

Sir Edward Coley Burne-Jones (English, 18331 1898)
The small Briar Rose series

Left to right: The Prince Enters the Wood, 18711 73. Oil on canvas, 24 1/8 x 51in.; The King and His Court, 18711 73.
Oil on canvas, 24 1/8 x 53 1/4 in.; and The Sleeping Beauty, 18717 73. Oil on canvas, 24 x 45 1/2 in. Collection
Museo de Arte de Ponce, The Luis A. Ferré Foundation, Inc., Ponce, Puerto Rico 59.011271 14

Discussion:

e Look carefully at the positions of the figures in these three paintings (larger
images are on pages nine and ten). What is each figure doing?

e Describe how the figures are dressed. How does their clothing indicate the role
they play in the story of Sleeping Beauty? Who are the men in the first painting?
Who is the King in the second painting? Who is Sleeping Beauty in the third?
What visual clues led to your guess?

¢ In what setting are these figures shown? Are they inside or outside? What has
the artist painted in the background that shows one or the other?

e Based on t he f jsgtingseasdtheolests placed rsear them, what
do you think they were doing before the sleeping spell was cast? How is this
conveyed by the artist?
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Background:

This group of three canvases was painted for William Graham (18171 1885), a wealthy
Scotsman who commissioned works from several of the Pre-Raphaelites. Burne-

J o n gimdyery for the small Briar Rose serieswas | i kely inspired
AThe -Dieay.0 Publ i shed i nisalreéelliry of the stay opSteeping
Beauty. Tennysonds verses complement the

cursed to sleep until the arrival of a worthy prince:

She sleeps: her breathings are not heard

In palace chambers far apart.

Thefr agrant tresses are not stirrod
That lie upon her charmed heart.

She sleeps: on either hand upswells

The gold-fringed pillow lightly prest:

She sleeps, nor dreams, but ever dwells

A perfect form in perfect rest.

THE PRINCE ENTERS THE WOOD

Burne-Jones created this
arresting image by choosing
what is perhaps the most
psychologically haunting
moment of Sleeping Beauty.
Here the prince, who has
conquered his fear and
overcome many hardships,
finally steps into the
spellbound castle of the
princess. Before him lie the
palace guards, lost in the
dreams of their hundred-year slumber. Burne-Jones, who was a master at conveying
texture, contrasts burnished armor with soft skin and hair, and thorny briars with the
delicate petals of wild roses.

THE KING AND HIS COURT

The representation of
draped fabric in this canvas
reflects Burne-J ong s 6
growing interest in Greek
sculpture. The contorted
poses and attenuated
bodies of the sleeping
knights and courtiers
suggest his passion for




Italian Renaissance painting. In 1871, when he began the small Briar Rose series,
Burne-Jones traveled to Italy where he copied famous sculpture and paintings firsthand.
He was particularly fascinated by the Sistine Chapel and the works of Michelangelo
Buonarroti (14751 1564).

THE SLEEPING BEAUTY

The last canvas in the
series, The Sleeping Beauty
is also the most intimate,
showing the princess and
her handmaidens clad in
silken robes and slumbering
in a courtyard. The
ferociously thorny canes of
the briar roses in the first
painting have been
transformed into billows of
velvety foliage. When
Burne-Jones was asked
why he had not shown moment of the princeds Kk
princess asleep and to tell no more, to leave all the afterwards to the invention and

i magination of people. . . . 0

Curriculum Connections:

e Reading / English / Language Arts
Younger students can r ea dleddingBeaaty, m@dleo seds ver
school students can read the Brothers Grimm version, and high school age students
can read Lor d ADaf Dreach. Thea find thespassafes in the written
story that are reflected in the works of art.

e Visual Arts
If you were to depict another scene from this story, which moment would you
represent? Which characters would you include? How would you use clothing,
setting, and other objects to illustrate the scene you have chosen?

Select another narrative poem, and create three paintings that tell its story.
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James Tissot (French, 1836i 1902)

Il n the Louvre,(LO6ES
18831 85

Oil on canvas, 58 x 39 3/8 in. Collection Museo de Arte de

Ponce, The Luis A. Ferré Foundation, Inc.,
Ponce, Puerto Rico 62.0318

Discussion:

e Look closely at the body language of the
two figures seated on the bench in the
center of this painting. What do their
postures and facial expressions tell us
about them?

e Can you guess what period of time is
represented in this painting? When did
people where such clothing?

e Where is this couple? What clues has
the artist included to help you know the
setting?

e What is the third figure doing?

e The artist has visually divided the painting
in half with the large urn on the pedistal.
A third figure is on the left, and the couple
is on the right. Why do you think the artist
chose to divide the composition that way? What effect does it have on the
relationship between the three figures?

Background:

In the Louvre shows a scene to which most tourists can relate: tired people sitting in a

museum. The painting simultaneously shows two views of the Louvre. The window

behind the couple looks out on the fagade of the Pavillion Sully, one of the massive

buil dingbs wings. They sit behind a huge marb
the left, an artist works at an easel.

Like many other artists, Tissot fled France in the wake of the Franco-Prussian War of
1871. He lived in London for the next eleven years, where he enjoyed considerable
patronage and exhibited paintings of tourists and high society at the Royal Academy.
He also met Kathleen Newton (18541 1882), a famously beautiful and scandalously
divorced woman who would become his mistress, muse, and the love of his life. She
modeled for almost all his paintings, and in this particular Ponce canvas, she is both the
seated woman and the artist at work. In 1879 the couple traveled to Paris, making the
requisite stop at the Louvre. Kathleen died of tuberculosis in 1882; six years later Tissot
painted In the Louvre in Paris from photographs of their 1879 visit.

11



Curriculum Connections:

e Reading / English / Language Arts
Writers use dialogue or conversation to develop characters and advance the plot of
a story. After a brief discussion about In the Louvre, ask the students to write a
dialogue for the characters depicted. They may select two of the figures, or write for
all three. They may give the characters names and write as if for a play. They should
consider telling a story thr ougbrsohahteforchar act
each character. What are the people discussing? How did they get to the scene that
is painted? Where are they going afterward? Why? Ask several students to read
their writing and discuss the areas of the painting that inspired their dialogue.

e Reading / English /Language Arts
Following your visit to see this exhibition, ask your students to write about their field
trip experience. They should list three things they learned on their visit, two things
t h ey o6td tell othér people about it, and one question they wish they had asked.

e Social Studies
The Louvre is one of the most important museums in France and the largest art
museum in the world. In the United States, we have the Smithsonian, which is the
largest museum complex in the world. It is composed of nineteen museums, nine
research centers,and the National Zoo. Select one of its museums (National Gallery
of Art, National Museum of American History, National Air and Space Museum,
National Museum of the American Indian, Smithsonian American Art Museum, and
Renwick Gallery, etc.), and have a discussion with your students about what kinds of
objects they would find there. What is the history of museums, particularly in the
United States? What is the purpose of museums? Why is it important for societies
to have museums? What are some of the benefits that museums provide to their
communities? What are some of the other museums in your community?
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